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CHAPTER II 
REVIEW OF RELATED LITERATURE 
A. Theoretical Framework 
1. The Nature of Pronunciation 
Pronunciation is one of the necessary aspects of oral 
communication. It is the learning about how to pronounce the words 
correctly and clearly. Jack et al. define the pronunciation as the way 
certain sounds or sound are produced. It means that how we produce the 
sounds of the words in a good way and can be understood by others in 
order to reach the communication. 
In Indonesia, English is taught as a foreign language and a is used 
for communication as a foreign language as well. To communicate in 
English, one has to own good pronunciation (in order to deliver the 
messages successfully to interlocutor and to avoid misunderstanding) 
which is called “standard speech”.The standard speech describes the 
socially acceptable patterns of speech as used by the educated person of 
any community”. The speech standard used and acceptable in the world is 
officially London pronunciation. 
The word “pronunciation” means the way in which a language is 
spoken, the word “accuracy” means exactness and correctness. According 
to Gillian Brown (1983:26) said that „correctness‟ in term of pronunciation 
is also, as have a remark, a frequent goal in spoken language programmes. 
In another word, one‟s pronunciation accuracy means, the way of someone 
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or utters English sounds exactly as the native speakers do or speech 
standard. 
There are various learning steps to acquire a foreign language, 
particularly in pronunciation. Students must grow their own motivation in 
giving some efforts to improve their skills and ability in English, such as 
practicing their speaking ability, making their ears to be accustomed to 
English sounds and so forth. 
Marianne Celce et al in her book: Teaching Pronunciation, write 
down some ways to teach pronunciation as part of the communicative 
approach and practice material, they are : 
a. Listen and imitate. 
b. Phonetic training. 
c. Minimal pair drills. 
d. Contextualized minimal pairs. 
e. Visual aids. 
f. Tounge twisters. 
g. Developmental approximation drills. 
h. Practice of vowel shifts and stress shifts related by affixation, and 
i. Reading aloud  
Its seem that learning pronunciation it is not easy, because one of 
the greatest challenges in teaching pronunciation is facilitating the 
carryover of teaching points into everyday communication. In order words, 
pronunciation is an important aspect of daily and formally communication 
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(speaking). Everybody sometimes pronounces the words differently even 
though between two people can be different to pronounce the words. The 
difference arises from a variety of causes; such as locality, early influence, 
and social surrounding. In order to improve their accuracy in 
pronunciation, they are supposed to show their interest to be better than 
before. As Dewa Ketut says “someone can reveal his/her interest on 
something by an action or join actively in particular activity”. 
a. The Components of Pronunciation Accuracy 
Pronunciation has two main components, also known as 
features; segmental and suprasegmental features. Segmental features 
include individual sounds; vowels and consonants. On the other hand, 
suprasegmental features include features beyond sounds; such as 
intonation, rhythm, and stress. 
1.)   Segmental Features 
English segmental system included vowels and consonants. 
The classification is based on the differences in their functions an 
utterance and their ways of production. According to Syafei (1988: 
11), vowels are sounds which are made without any kind of closure to 
the escape of air through the mouth. English vowels are divided into 
two kinds of vowels, long vowels, and short vowels. Long vowels 
consist of / i: /,/ d: 1,1 a: /,/ u: /,/ o: /, while short vowels consist of / i 
/,/ e /,/ as /,/ d I,I A. 1,1 u /,/ o /. Besides the two kinds of vowels 
above, there are also diphthongs. In addition, Syafei (1988: 13) also 
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defined diphthong is a sound composed of two vowels pronounced in 
close succession within the limits of a syllable. There are nine English 
diphthongs, / ei /,/ ai /,/ oi /,/ au /,/ od IJ id IJ au /,/ nd IJ ed I. The 
English consonants consist of twenty-four. Those are / p /,/ b /,/1 /,/ d /, 
/ k /,/ g /,/ f/,/v /,/ 6 /,/ 5 /,/ s /,/z /,/1 /,/ 3 /,/ h /,/1\ IJ ds /,/ m /,/ n /,/1\ IJ 
1 /,/ r /,/ w /, / y /. It is quite different from the condition in Indonesian. 
There are only 5 vowels, 21 consonants, and 3 diphthongs.  It is 
possible if the students find difficulties when they learn English. 
According to Roach (2009) in Ak (2012: 27), Segmental 
features are the separate sound units which also correspond to 
phonemes.  These features may cause difficulties for learners, 
particularly if learners mother tongue does not have some sounds. In 
English, the place of articulation for the same sounds in native and 
target languages are different. In order to overcome such problems, 
Scarcella and Oxford (1994) suggest that utilization of sounds that is 
comparing target sounds with sounds in mother tongue may help 
students produce sounds better. 
However,  to teach phonetic alphabet and phonemic 
transcription is an ongoing debate; if it is relevant to the needs of 
learners has not yet been proven. However, Celce-Murcia, Brinton, 
and  Goodwin (1996) advocate the presentation of phonemic 
transcription because they think being competent with phonemic 
transcription will enable learners to comprehend the pronunciation 
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aspects both visually and aurally. Also presenting minimal pairs would 
be an effective way to teach how to differentiate among different 
sounds. Providing texts containing minimal pairs will contribute to 
mental coding of sounds in a meaningful context. According to the 
current literature,  the pronunciation pedagogy today aims to teach 
learners to speak intelligibly, not to severely modify their accents. 
Henceforth, Hinkel (2006: 116) claimed teaching has to address the 
issues of segmental clarity (e.g., the articulation of specific sounds), 
word stress and prosody, and the length and the timing of pauses. 
2.)   Suprasegmental Features 
Seidlehofer and Dalton-Puffer (1995:138) argued that 
suprasegmental features of pronunciation should be a prerequisite in 
pronunciation teaching, and the instruction should be designed 
accordingly. These features include the stress in words and sentences, 
rhythm, connected speech, intonation, and so forth. Stress in a word or 
sentence can be seen in the form of syllables or words that are longer 
and higher in pitch. According to Crystal (2003: 435) cited from 
Desira word stress "refers to the degree of force used in producing a 
syllable". 
The usual distinction is between stressed and unstressed 
syllables, the former being more prominent than the latter". In word 
stress, as also explained by Crystal, different syllables are emphasized 
and thus change the meaning they convey, i.e.: REcord (n) vs reCORD 
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(v) or conTENT(adj.) vs CONtent (n). Field (2005: 418) argued that "if 
a misstressed item occurs toward the beginning of an utterance, it 
might well lead the listener to construct a mistaken meaning 
representation; this representation would then shape the listener's 
expectations as to what was likely to follow". 
Opposing the view that the context will help the listener 
understand the word and/or the meaning in general. In his research, 
Field (2005: 419) concluded that "if lexical stress is wrongly 
distributed, it might have serious consequences for the ability of the 
listener, whether native or non-native, to locate words within a piece of 
connected speech". In addition, Brown (2006: 15) explained sentence 
stress as "the pattern of stress groups in a sentence (or utterance, since 
they are typically oral)". In sentence stress, the words that are 
important, usually content words like verbs and nouns are emphasized, 
i.e. She CALLED me. 
Furthermore, according to Kenworthy (1987:50), the study has 
shown that, when a native speaker cannot understand a foreign 
language speaker, it is not because the speaker has mispronounced the 
sounds in the words; it is because the foreign language speaker has put 
the stress in the wrong place. This argument associated with the 
reverse relation: if a learner / foreign language speaker cannot 
differentiate the stress patterns, it may cause him/her to misunderstand 
the utterances. 
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When word stress and sentence stress are combined 
accompanied by pauses, rhythm occurs (Celce-Murcia et al., 1996). 
Wong (1987: 30) explained rhythmic features as "syllable length, 
stressed syllables, full and reduced vowels, pauses, linking and 
blending sounds between words, and how words are made prominent 
by accenting syllables and simultaneously lengthening syllables". All 
these features together may cause difficulties for learners as it is 
challenging to discriminate rhythm even for the native speakers. 
Linking and blending are also the features of connected speech. 
In connected speech, disappearing sounds- assimilation, appearing 
sounds-epenthesis and reduction of words (and many more sound 
changes) are widely heard. 
To illustrate: 
He has green eyes He has green eyes /hi: hsz gri: naDz/ (linking) 
Did you ask my name? /dDd/ 1)3/ /dDdDB/ (assimilation) 
Do you remember Jill Smith? ,,memher Jill Smith? (reduction-ellipsis) 
Another crucial feature among suprasegmentals is intonation. 
intonation is the outcome of variations in pitch. Roach (2009: 56) find 
this definition restricted and explains intonation as "in its broader and 
more popular since it [intonation] is used to cover much the same field 
as "prosody D, where variations in such things as voice quality, tempo 
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and loudness are included". Intonation has to rise and fall patterns. For 
example: 
 
 
  
  Where are you going?     Are you leaving? 
   In English, information questions (wh-) have falling intonation- 
voice goes down at the end. On the other hand, Yes/No questions have 
rising intonation- voice goes up at the end. 
Suprasegmental features are the foremost components of 
pronunciation which convey the real meaning of a sentence. For example, 
the following sentence is open to diverse interpretations:  
She likes professor s classes. 
If not in context, standing alone, this sentence may bear multiple 
interpretations. In a speech, it is the suprasegmental that clarifies the 
meaning because the tone of the speaker as s/he utters the statement may 
imply tens of different meanings. The sentence given m above may be 
uttered to ask a question: Does she like professor Us classes? Without 
using interrogative form, using rising intonation in affirmative form can 
build questions. Similarly, as the tone of voice can be a strong indicator of 
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the real message; it may signal that the speaker is just being ironic, 
meaning to say she does NOT like the professor Us classes.  
Based on the explanation above it is clear that there are two main 
components in pronunciation‟s accuracy. Those are segmental features and 
suprasegmental features, the students have to master the component of 
pronunciation that are segmental features including individual sounds; 
vowels and consonants and suprasegmental features include features 
beyond sounds; such as intonation, rhythm, and stress. These components 
can help them to be successful in pronunciation accuracy. 
b. The Function of Pronunciation in a Language. 
Pronunciation is one of the aspects to attain in learning English. 
Pronunciation on the measurement of learning English is reachable to the 
purpose that is the students can communicate in oral or written English. 
Concerning the importance of pronunciation, there is the benefit of using 
pronunciation accurately and clearly, they are as follow : 
1) Other people will understand more easily when they speak. 
2) It will help us to hear English sound better. 
3) Being able to say a word with its correct pronunciation makes it 
    easier to learn the words and its meaning. 
4) Speak more clearly and be understood by others. 
5) Learn the answer to many questions about English pronunciation. 
Looking at the importance of pronunciation above, the researcher 
concludes that pronunciation accuracy is very important for learning 
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English and our life. By the pronunciation accuracy, the other people will 
understand more easily when the speakers speak. 
 
 
2. The Nature of Listening Comprehension 
  Various definition of listening has been given by many theorists. 
Listening is an essential aspect of communication competence and the 
most frequently used language skill (Richards, 2008). A large proportion 
of second and foreign language research findings indicated that listening is 
the most important skill for language learning because it is the most 
widely used language skill in normal daily life. As Mendelson, (1994); 
Gilakjani (2011) said that listening plays an important role in 
communication as it is said that, of the total time spent on communicating, 
listening takes up 40-50%, speaking 25-30 %, reading 11-16% and writing 
about 9%. The percentage shows that listening more dominant than 
another skill in communicating areas. 
  Hornby defined that comprehension as the mental act or power of 
understanding. So comprehension is the ability to grasp something 
mentally and capacity to understand ideas and fact. As Vandergrift (1999) 
stated that listening comprehension is a complex active process in which 
the listener must discriminate between sounds, understand vocabulary and 
grammatical structure, interpret stress and intonation, retain what was 
gathered in all of the above, and interpret it within the immediate as well 
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as the larger social-cultural context of the utterance. It means that to listen 
well, the listener must have the ability to decode the message, the ability to 
apply a variety of strategies and interactive processes to make meaning, 
and the ability to respond to what is said in a variety of ways. 
  Mee (1990, p. 2) stated that listening comprehension is that 
listeners can understand and catch the ideas what they are listening to, and 
it is a process that starts with the receiving news analyzed in sounds, 
words, clauses, and sentences until getting the message of the speakers. 
Listening comprehension is not only activity of listening to the speaker but 
also it tries to get a message from the speaker.  
Buck (2001, p.3) stated that listening comprehension is the result 
of an interaction between a number of information sources, which include 
the acoustic input, different types of linguistic knowledge, details of the 
context, and general world knowledge, and so forth, and listeners use 
whatever information they have available, or whatever information seems 
relevant to help them interpret what the speaker says. Thus, listening 
comprehension has a larger process than just do listening. In this process, 
the listener not only receiving t h e  message but also understands about 
the interaction that happens between numbers of information sources 
which include the sounds, grammatical structures, vocabulary, stress 
and intonation, their prior knowledge about the topic or whatever 
relevant information to help them interpret what the speaker says.  
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  Thus, the teaching of listening is crucial to enable students to 
understand what people are saying to them, either face to face, on the 
radio, news broadcasts, phone conversation, television, recorded media, 
and any else media. It is clearly stated in curriculum that students have to 
understand short functional text and monolog in narrative, descriptive, 
items in simple context in daily activity. So, the students should have the 
capability of listening comprehension to make them good to listen and 
understand what people saying in English in other media.  
  Teachers who teach listening in the classroom should think about 
how students can learn listening comprehension in English like in real life. 
Listen actively providing in different accents,  useful and different topic, 
as well as situation that students can use in the real world. Listening 
material in a number of different genres, is style or type of text can help 
students to up great their skill in listening and what the students listen 
authentic or not. Authentic speech is speech not spoken just for language 
learners. In other words, it is the language spoken for native or competent 
speakers of English, with no concessions made for the learner (Harmer 
2009: p,134). The important idea for teaching listening is that listening 
course must make use of students‟ prior knowledge in order to improve 
listening comprehension. 
a. The Kinds of Listening Process 
Richards (2008, p. 4) defined two different kinds of the listening 
process: 
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1) Bottom-up Processing 
Bottom-up processing refers to the use of the 
incoming input as the basis for understanding the message. 
Comprehension begins with the received data analyzed as 
successive levels of the organization - sounds, words, 
clauses, sentences, texts – until the meaning is derived. 
Comprehension is viewed as a process of decoding. 
2) Top-down Processing 
Top-down processing, on the other hand, refers to 
the use of background knowledge in understanding the 
meaning of a message. Whereas bottom-up processing goes 
from Language to meaning, top-down processing goes 
from meaning to language. The background language 
required for top-down processing many previous 
knowledge about the topic of discourse, situational or 
contextual language, or knowledge in the form of 
“schemata” or “scripts” plans about the overall structure of 
events and the relationships between them. 
b. The Component of Listening 
In the recognition level, a listener must deal with the 
identification of words and phrases, structural inter-relationships, 
time sequences logical and modifying terms and others. At the 
level of selection, the listener seizes on those elements of the 
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speaker‟s language which seem to contain the gist of the message. 
A comprehensive taxonomy of listening sub-skills is provided by 
Weir (in Buck, 2009, p. 54) as follows: 
1) Direct meaning comprehension 
a) Listening for gist 
Listening to where the students try to understand what 
is happening even if they cannot understand every 
phrase or sentence. The students are trying to pick up 
keywords, intonation, and other clues so as to make a 
guess at the meaning. 
b) Listening for the main idea or important information 
It is also known as extensive listening. It is needed to 
listen in a more general way to get a rough idea of 
what the speaker is saying. 
c) Listening for specifics or important details 
Students learned to pick out the main idea in a 
passage, then note the specific details. Students will 
need these details later to answer questions on all 
types of exams; multiple choice, short answer, and 
essay. 
2) Inferred meaning comprehension 
a) Making inferences and deductions 
The deduction is to make a judgment about something 
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based on the information that students have. The 
inference is to form an opinion/hypothesis that 
something probably true because of other information 
that students already know. 
b) Relating utterances to their social and situational 
contexts their knowledge of environment can affect 
how to answer questions in a test. 
c) Recognizing the communicative function of 
utterances 
The students should know communicative function of 
utterances on what speaker says. 
d) Deducing meaning of unfamiliar lexical items from 
context. To sum up the meaning of unfamiliar lexical 
items from context. Even though they do not know at 
all. 
3) Contribution meaning comprehension 
a) Understanding phonological features and grammatical 
notions 
b) Understanding the main syntax structure of clauses or 
idea units 
c) Understanding cohesion, especially lexical set 
membership and collocations. 
In conclusion, comprehensive taxonomy is a classification 
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of items to guide in listening comprehension. It allows listeners to 
effectively interpret the message being presented. The listener 
focuses on the aspect of the code itself, rather than on the content 
of the message. It covers the term such as recognizing familiar 
words, place, person‟s name and also discriminating the minimal 
phonemic pairs or intonation patterns such as debilitating, 
complaining or gossiping. 
c.  Teaching Listening  
Field (2009, p. 17) gave current format for listening lesson. 
1) Pre-Listening 
a) Pre-Teaching Vocabulary 
There is a number of reasons for not pre-teaching 
all the unknown vocabulary in a recording. It takes time-
time which is much better spent listening. Very 
importantly, it also leaves students unprepared for what 
happens in a real-life listening encounter where, inevitably, 
there will be words which they do not know and have to 
work out for themselves. A third consideration is an effect 
upon the listening process. By pre-teaching all the new 
words in a recording, regardless of their importance, the 
teacher encourages the learner to listen out for those 
words. 
b) Establishing Context 
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As already noted, it is important to compensate for 
the limitations of using an audio cassette by giving students 
a general idea of what they are going to hear.  In a real-
life situation, they would usually be aware of who the 
speakers were, where they were and so on. It is only 
fair to provide some of this information before the 
listening exercise. However, the information does not need 
to be extensive. In fact, there is considerable danger in 
expounding too much on the context of the listening 
passage. The more we tell the learners, the less they will 
need to listen to the recording to extract the answer they 
need. 
c) Creating Motivation 
This is an important goal of pre-listening and one 
that is sometimes neglected. We need to give listeners a 
purpose for listening. The quality and depth of listening are 
also enormously enhanced when the listener has the 
right mindset. In other words, when she has given some 
forethought to what the listening passage is likely to 
contain. 
2) During Listening 
a) Pre-set Questions 
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If questions are not asked until after the recording 
has been heard, learners listen in a much-untargeted way. 
They are unclear about where to direct their attention, and 
their ability to answer depends upon which parts of the 
recording they happen to have paid special heed to. A 
policy of setting questions before the second play of the 
cassette ensures the learners to know in advance what 
they are listening for. 
b) Checking Answer 
The teacher allows learners time to write up their 
answer and then checks them with the class as a whole. 
This is sometimes a difficult phase of the listening lesson. 
Learners may be slow to respond – partly because they 
need to switch psychologically from the receptive role of 
t he  listener to the active one of the class participant but 
often because of a lack of confidence in their replies. One 
way of overcoming reluctance is for learners to compare 
answers in pairs before submitting them to the whole class. 
3) Post Listening 
a) Functional language 
The practice of replaying a listening passage in 
order to reinforce recently taught grammar has been 
abandoned, along with other structuralize notions.   
27 
 
However, many of the dialogues which feature in published 
listening materials represent common types of human 
interaction. They, therefore, afford useful and well-
contextualized examples of language functions such as 
refusing, apologizing, threatening, offering, etc. 
b) Inferring Vocabulary 
If only minimal vocabulary is pre-taught, listeners 
have to learn to cope with unknown words in the passage. It 
is usually assumed (perhaps by analog with L2 reading) 
that the way in which an L2 listener deals with an 
unknown word is to work out its meaning from the 
context in which it occurs. If one accepts the assumption, 
it is appropriate to give listeners some controlled practice 
in the process of inferring word meaning, similar to the 
practice given to the readers. The teacher identifies a 
number of useful words in the recording which may be new 
to the class and whose meanings are relatively clearly 
illustrated by the context (one or two sentences) within 
which they occur. 
c) Paused Play 
Paused play has generally been dropped. It was 
often used as a way of practicing intonation patterns- and 
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was thus part of the unsatisfactory mixing language and 
listening goals which has already been commented on. 
d) Final Play 
There is sometimes a final play during in which, for 
the first time, the students are given a transcript of the 
listening passage. This is a valuable activity, since it allows 
learners, on an individual basis, to clarify sections of the 
recording which they have not so far succeeded in 
decoding. 
d. The Types of Listening  
Brown (2003, p. 120) divided the listening performance 
into 4 types, and the classifies of the way to assess students‟ 
listening performance, each of which composes a category within 
which to consider assessment tasks and procedures base on this 
type. There are: 
1) Intensive: listening for perception of the components 
(phonemes,  words,  intonation, discourse markers,  etc.) 
of a larger stretch of language. 
2) Responsive: listening to a relatively short stretch of 
language (a greeting, question, command, comprehension 
check, etc.) in order to make an equally short response. 
3) Selective: processing stretches of discourse such as short 
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monologues for several minutes in order to “scan” for 
certain information. The purpose of such performance is 
not necessarily to look for global or general meanings, 
comprehend designated information on the context of 
longer stretches of spoken language (such as classroom 
directions from a teacher, TV or radio news items, or 
stories).  
Assessment tasks in selective listening could ask 
students, for example, to listen for names, numbers, a 
grammatical category, directions (in a map exercise), or 
certain facts and events. 
4) Extensive: listening to develop a top-down, global 
understanding of spoken language. Extensive performance 
ranges from listening to lengthy lectures to listening to a 
conversation and deriving a comprehensive message or 
purpose. Listening for the gist, for the main idea, and 
making inferences are all part of extensive listening. 
3. The Correlation between Listening Comprehension and 
Pronunciation Accuracy  
Harmer (2009, p.133) claimed that Listening is good for our 
students‟ pronunciation, in that the more they hear and understand English 
being spoken, the more they absorb appropriate pitch and intonation, stress 
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and the sounds of both individual words and those which blend together in 
connected speech. It means that the more students listen, the better they 
get, not only at understanding speech, but also at speaking themselves. 
Indeed, it is worth remembering that successful spoken communication 
depends not just on our ability to speak, but also on the effectiveness of 
the way we listen. 
Pronunciation and listening comprehension are connected together 
by a unified system, within which individual sounds are regularly related. 
That is why pronunciation is receiving more attention in many English as a 
Foreign Language (EFL) classrooms, and it is believed that students 
should primarily acquire it as a fundamental skill due to its effect on 
accuracy and comprehension (Derwing et al., 2006).  
As Bennett (2007) also reconfirmed that the key to developing 
students' pronunciation is listening, but contextual listening that is both 
comprehensible to the learners and relates to their lives beyond the 
classroom, because learners should face different voices through various 
styles of delivery. 
B. Relevant Research 
The research has relevance to other research. There are several 
relevant types of research which have relevance to the research. Some of 
them are :  
1. The research which was conducted by Neneng Guspita Sari entitled The 
Correlation between Students‟ Reading Aloud Activity and Their Ability 
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In Pronunciation Accuracy At Madrasah Tsanawiyah Bahrul Ulum Al 
Islami Kampar Regency. The target population of this research is the first 
year student of Mts Bahrul Ulum Al Islamy Kampar Regency. The total 
number of population is 120 students consisting of four classes. The writer 
took the samples for about 30 students by using simple random sampling. 
She found that there is a significant correlation between reading aloud 
activity and ability in pronunciation accuracy at the first year student of 
Mts Bahrul Ulum Al Islamy Kampar Regency. 
2. The research which was conducted by Desira entitled “ The Correlation 
between Student‟s Habit in Listening to English Music and Their 
Pronunciation at State Senior High School 1 Bangko. She analyzed the 
data used the statistical formula of Pearson Product Moment through SPSS 
16.00 windows program. The result that there is a significant correlation 
between the students‟ habit of listening to music and their pronunciation at 
State Senior High School 1 Bangko. Most of the students who had a good 
habit of listening to English music tended to have good English 
Pronunciation too. In other words, the students‟ habit of listening to music 
influences their pronunciation. 
C. Operational Concept 
Operational concept is the main element to avoid misunderstanding 
and misinterpreting in a specific study as a concept is still operated in an 
abstract from the research planning which should be interpreted into 
particularly words in order to be easy to measure. In this research, there 
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are two variables, they are X refers to the students‟ listening 
comprehension and Y refer to students Pronunciation Accuracy. 
1. Listening comprehension (X Variable) 
The indicators are (Weir in (Buck, 2001, p. 54) 
a. The students‟ comprehension in listening for the main idea or 
important information 
b. The students‟ comprehension in listening for specifics or 
important detail 
c. The students‟ comprehension in recognizing the 
communicative function of utterances 
d. The students‟ comprehension in making inference and 
deduction in  listened accurately 
2. Pronunciation Accuracy (Y Variable) 
a. The students are able to read a sentence correctly based on a 
good intonation. 
b. The students are able to pronounce the word by using correct 
pause and stress. 
c. The students are able to differentiate the consonants of „c‟, 
„d‟, „f‟,„h‟, „t‟, „w‟, and „y‟. 
d. The students are able to revise the mispronunciation in 
minimal pairs of words. 
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D. Assumption and Hypotheses 
1. Assumption 
In this research, the writer assumes that the better the 
students‟ listening comprehension the better pronunciation 
accuracy will be.  
2. Hypotheses  
Based on the assumptions above, the hypotheses of this 
research can be formed as follows: 
a.  The Null hypothesis (Ho) 
Ho: There is no correlation between students‟ Listening 
Comprehension and Pronunciation Accuracy at the tenth 
grade of Senior High School 1 Kampar. 
b. Alternative Hypothesis (Ha) 
Ha: there is a correlation between students‟ Listening 
Comprehension and Pronunciation Accuracy at the tenth 
grade of Senior High School 1 Kampar.  
 
